
Site Map Annotations 

Overall, I decided to use a deeper hierarchy rather than a flat one as the 
emphasis is on discoverability of the training content (Spencer, 2010). 
Similarly, the site map is organised by combining hierarchy and a database 
structure (Morville and Rosenfeld, 2015). This ensures the site accomplishes 
its main purpose of storing and locating training content. 


From there I broke each page down into its component parts and followed 
them through. To allow for greater discoverability, most pages are 
hyperlinked through any affinities between content (Spencer, 2010) beyond 
what is shown in this diagram. 


1.  Based on my research (data on file), gamification is a powerful 
motivational tool. In this case it’s particularly relevant as learning a a self-
directed activity and badges help to provide structure. My domain expert 
emphasised the importance of using some system for tracking learners 
progress beyond a history of activity. 


2. As badges are not a primary element of this system, I did not want to 
make them too prominent. However, allowing learners to browse all 
badges improves discoverability.


3. My tree-test (data on file) indicated that some mistook ‘courses’ to mean 
university courses. Furthermore, earlier iterations just said ‘Courses’ or 
‘Trainings’ which caused confusion. The addition of library was 
recommended and validated through testing to reduce errors. 


4. My research (data on file) indicated that most learners arrive at this site 
knowing what they want to look for, known-item searching.  (Morville and 
Rosenfeld, 2015) To streamline searching I made the focus of both 
libraries a faceted search (Whitenton, 2018). However, I also included 
browse options to accommodate those who don’t know, but placed it 
further down the page since it’s less common.


5. For non-known-item search tasks, learners can browse by role or topic. 
Based on my research these were the only two relevant facets for 
browsers.


6. From my research (data on file), the number one thing learners care 
about is if a learning is required (mandatory) or not. Some feedback on 
cultural differences of the word ’mandatory’  led to a verbiage change 
(courses to trainings). 


7. Based on my interview with the domain expert, utilising a simple 5 point 
rating system based on user-generated feedback upon completing a 



course (akin to rating a movie on Netflix) would provide a quality check 
on the algorithm to ensure it was making not only relevant but high-
quality recommendations.


8. According to my domain expert, gamification (use of game elements in 
non-game situations) is very motivating. So tying each training to a 
reward (such as a badge) is encouraging and helps provide structure to 
unstructured activities.


9. Related trainings show previews of content that may be of interest to this 
learner based upon their interest in this particular training. Affinities are 
identified using the topics, roles, departments, tags to find connections. 
Providing previews of additional content based on pre-existing 
demonstrated interests increases the likelihood of people viewing that 
additional content as it is similar (Krug, 2013). 


10. Different facets are used to search resources than trainings. Based on my 
domain expert interviews (Anderson, 2018), resources are different than 
trainings. They cannot be required and mandated in the same way. That 
also means they aren’t tied to badges. Similarly, they are not exclusive to 
any one location, nor do they have a consistent duration. 


